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mountable difficulty of achieving this detachment is evidence that
thinking originates in situations where the course of thinking is an
actual part of the course of events and is designed to influence the
result. Only gradually and with a widening of the area of vision
through a growth of social sympathies docs thinking develop to
include what lies beyond our direct interests: a fact of groat sig-
nificance for education.
To say that thinking occurs with reference to situations which are
still going on, and incomplete, is to say that thinking occurs when
things are uncertain or doubtful or problematic. Only what is
finished, completed, is wholly assured. Where there is reflection
there is suspense. The object of thinking is to help reach a conclu-
sion, to project a possible termination on the basis of what is already
given. Certain other facts about thinking accompany this feature.
Since the situation in which thinking occurs is a doubtful one,
thinking is a process of inquiry, of looking into things, of investigat-
ing. Acquiring is always secondary, and instrumental to the act of
inquiring. It is seeking, a quest, for something that is not at hand.
We sometimes talk as if "original research" were a peculiar preroga-
tive of scientists or at least of advanced students. But all thinking
is research, and all research is native, original,, with him who carries
it on, even if everybody else in the world already is sure of what he
is still looking for.
It also follows that all tliinking involves a risk. Certainty cannot
be guaranteed in advance. The invasion of the unknown is of the
nature of an adventure; we cannot be sure in advance. The conclu-
sions of thinking, till confirmed by the event, are, accordingly, more
or less tentative or hypothetical. Their dogmatic assertion us final
is unwarranted, short of the issue, in fact The Greeks acutely raised
the question: How can we learn? For either we know already what
we are after, or else we do not know. In neither case is learning
possible; on the first alternative because we know already; on the
second, because we do not know what to look for, nor if, by chance,
we find it can we tell that it is what we were after. The dilemma
inakes no provision for coming to know, for learning; it assumes
either complete knowledge or complete ignorance. Nevertheless the
twilight zone of inquiry, of thinking, exists. The possibility of
hypothetical conclusions, of tentative results, is the fact which the